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Getting oriented 

 The Common Core vs. College and 
Career Readiness Standards 

 

 The Instructional Shifts are 
expectations of teachers (vs. 
standards as expectations of 
students) 



Why focus on the instructional shifts? 

 They provide the opportunity to focus on analysis, 
evidence for opinions, and higher order thinking across 
the levels and to foreground those as essential aspects 
of ELA.  

 They address a regional interest in supporting college 
and career readiness and in bridging the current gap.  

 CCR standards are the anchor for all new assessments 
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The 3 interrelated ELA Instructional Shifts 

1 – Complexity: Regular practice with complex TEXT 
and its academic LANGUAGE 

2 – Evidence: Reading, writing, and speaking 
grounded in evidence from text, both literary and 
informational 

3 – Knowledge: Building knowledge through content-
rich nonfiction 

 

 



How can adult education teachers implement these 
interrelated “instructional shifts” in the decisions they 

make about what - and how -  to teach? 

By focusing on their students’ purposes for learning 



Guided by our Students’ Learning Purposes… 

We can make instructional decisions and plan learning activities that integrate 
the shifts: 

 What content knowledge will students need in order to meet their 
learning purposes? 

 What tasks can I plan that will allow them to apply that content 
knowledge in a meaningful context?  

 What kinds of text will I choose for students to “carefully examine” in 
order to acquire that content knowledge? 

 What knowledge, skills and strategies will I teach them to read that text 
with comprehension? 

 What language in the text  will I target for direct instruction? 

 What writing/speaking skills will I teach so students can show evidence 
that they have acquired and can use new content knowledge? 

 

 



A CLOSER LOOK AT COMPLEXITY 
 

Complexity: Regular practice with complex TEXT and its 
academic LANGUAGE exposing students to  

 appropriately complex texts 

 frequently encountered academic vocabulary—language 
common to complex texts across the disciplines of 
literature, science, history, and the arts.  



What makes a text more (or less) complex? 

 Consider its CONTENT (number, quality, depth of ideas, 
concepts, propositions, etc.)  

 Consider its FORM (formal elements of its structure; inclusion 
of charts, graphs, tables, and other ways of displaying 
information as well as “straight text”; etc.) 

 



How can teachers decide what is 
“appropriately complex text”? 

 Use formative assessment strategies with students (like 
The Informal Reading Inventory), and your own 
professional wisdom, to decide the text complexity level 
your students can handle. 
 

 Use a Quantitative Measurement Tool to assess the 
reading level of the text you are considering. 

 

 Use a Qualitative Measurement Tool to assess the reading 
level of the text you are considering.   
 

 

 



 



 

http://dese.mo.gov/webinar/documents/TextComplexityQualitativeMeasuresInfoRubricv5-1.pdf 
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Task and context?? 

So COMPLEXITY is also about the level of “cognitive 
complexity” or “demand on your brain” of different reading 
and writing activities and situations. 



What makes a task more (or less) complex? 

 Is it familiar? Have I ever done anything like it before? Seen someone else 
do it? 

 How many different skills do I have to use at the same time? 

 How “high stakes” is it? What are the consequences if I don’t succeed? 

 Is anyone helping me with it? 

 Where am I doing this task? How comfortable am I there? 

 Is there an “audience” for what I’m doing? Can I see them? Are they 
familiar to me? What do they expect from me? 

 Are there actual or potential distractions in the environment? 

 What other obstacles might I have to deal with? 

 

 

 



Stop for a chat? 

 How do you make sure that text and task are 
“challenging, but not too difficult” so that your 
students will be able to learn from them? 

 



A CLOSER LOOK AT EVIDENCE 

Evidence: Reading, writing, and 
speaking grounded in evidence 
from text, both literary and 
informational 

For writing, the focus is on 
analyzing sources and 
conducting research… The 
standards require students to 
answer questions based on 
their understanding of having 
read a text, or multiple texts, 
not entirely relying on prior 
knowledge or experience.  

 



A CLOSER LOOK AT EVIDENCE 

• For reading, the focus is on students’ ability to cite evidence 
from texts to present careful analyses, well-defended claims, 
and clear information. 

 

• For speaking and listening, the focus is on purposeful 
academic talk, in which students contribute accurate, 
relevant information about a multitude of ideas they have 
studied or researched in various domains.  

 



A CLOSER LOOK AT KNOWLEDGE 

Knowledge: Building knowledge through content-rich 
nonfiction 

 an extended focus on literacy – i.e., independent reading and 
comprehension of informational text -- in the domains of 
science, history, technical subject areas – and any other kinds 
of information our students want to understand 



How can teachers decide what is 
“appropriately complex” content?  

 Look at what the CCRS/A authors say: works of exceptional 
craft and thought whose range extends across genres, 
cultures, and centuries.  

 Look at key documents of US History, Civics and Government, 
social and environmental sciences, economics, world cultures, 
etc.  

 Check out publishers’ textbooks designed for new HSE Test 
preparation to find level-appropriate reading materials in 
relevant content areas 

 Look at Authentic Texts that students need or want to read 

 

 

 

 



Some Places To Find Informational Text in These 
Knowledge Domains: 

The Annenberg Foundation. Annenberg Learner 
http://www.annenberglearner.org 
 
Khan Academy 
http://khanacademy.org 
 
Open Educational Resources (OER) Commons 
http://www.oercommons.org/ 
 
WGBH Educational Foundation/National Science Foundation. Teachers’ 
Domain 
http://www.teachersdomain.org/collection/kypl/kyaded/ 
 
WorkKeys 
http://www.act.org/products/workforce-act-workkeys/  
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Some Places To Find Authentic Text 

• This I Believe     http://thisibelieve.org/ 
 

• National Public Radio    www.npr.org 
 

• NY Times Science pages 
     http://www.nytimes.com/pages/science/ 
  
• National Geographic 
     http://www.nationalgeographic.com/ 
  
• National Geographic’s Center for Geo-Education 
     http://education.nationalgeographic.com/ 
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About teaching -- to reiterate: 

 

Implementing these interrelated “instructional shifts” in 
the decisions we make about what/how  to teach, and in 
the learning activities we plan, means . . . 

 



 Teaching our students how to clarify their own 
reading/writing/speaking purposes,  and the specific tasks 
that they want to accomplish by using these skills, across 
a variety of interests and disciplines 

 Focusing on our students’ self-identified learning 
purposes and planning teaching/learning activities around 
what our students will do, and what we will teach them, 
so that they can effectively use targeted skill(s) to meet 
those purposes. 

 Teaching our students strategies for reading, 
writing/speaking about, and learning from content-rich 
nonfiction related to their self-identified goals/purposes 
and tasks 
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Making it Real 
in the Classroom 



Using Themes to   S t r e t c h 1  assignment into many 



Integrate Reading and Writing 





Writing About Your Name 
  

Our names are powerful parts of our identities. Please 

write about your name. You can choose any part—or 

all—of your name to discuss.  Consider these questions 

as a way to get started: Do you know why your name 

was chosen? Were you named after someone? Do you 

have a nickname?  Add anything you would like us to 

know about your name. 

______________________________________________ 

 

 

 

 

 

.  



 
Reader Response Sheet 
  
Reader:__________________________________ 
Writer:  _________________________________ 
  
What interested you most about this piece of writing? 
Why? 
 
What stands out for you? Why? 
  
What would you like to know more about? 
 
Was anything confusing? Do you need more 
information from the writer to understand something? 
  
Do you think the writer likes her name, or would would 
she like to have a different name? Where in the piece of 

writing can you show evidence for your answer? 



Going Deeper: Researching Your Name 
  

Names often have symbolic meanings 

beyond our own personal identities. Please 

explore the linguistic, political/historical, 

literary, and/or religious meanings of your 

name. Use at least three sources online to 

explore the following: what is the etymology 

of your name? Does your name have any 

symbolic significance in art, literature, 

politics, music, or religion? Write at least one 

page summarizing what you discovered, and 

reflect on how this information relates to 

your own self-identity. Limit your writing to 

no more than 2 pages. 



Writing about your name: research 

  

Names often have symbolic meanings beyond our own personal identities. 

Please explore the linguistic, political/historical, literary, and/or religious 

meanings of your name. Use at least three sources online to explore the 

following: what is the etymology of your name? Does your name have any 

symbolic significance in art, literature, politics, music, or religion? Write at 

least one page summarizing what you discovered, and reflect on how this 

information relates to your own self-identity. Limit your writing to no more 

than 2 pages 







Evaluating Resources 

for Researching Your Name  

 

• Is the source trying to sell you something?  

• Can you find some of the same information given elsewhere? 

• How credible is the author? If the document is anonymous, what do 

you know about the organization? 

 

 

 

 

 

 

 http://owl.english.purdue.edu/owl/resource/553/03/ 

 

http://www.lib.unca.edu/library/lr/evalweb.html 
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Reading in the  
Academic Disciplines 
 
 
 
 
Using the theme of NAMES to explore social sciences 
and literature 



 

What's in a Name?  
Sam Sommers , Science Of Small Talk, 2013  
Retrieved from http://www.psychologytoday.com/blog/science-small-talk/201207/whats-in-name 
January 30, 2014 
 

. . . Take, for example, a study economists conducted a few years ago in which they 

sent out thousands of résumés to job openings in Boston and Chicago. At random, 

some résumés were given a “White-sounding” first name, like Emily or 

Greg.  Others were given a “Black-sounding” name, like Lakisha or Jamal. Those 

résumés with a White-sounding name prompted 50% more callbacks from 

potential employers… 
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Racial Bias in Hiring  
Marianne Bertrand 
Capital Ideas: Research Highlights From the University of 
Chicago Graduate School of Business    Vol. 4 No. 4| Spring 
2003 
 
http://www.chicagobooth.edu/capideas/spring03/racialbia
s.html 
 
Are Emily and Brendan More Employable than Lakisha 
and Jamal? 
 
 



My Name 
From Sandra Cisneros, The House on Mango 
Street. New York: Vintage Books, 1984. 25-27. 
 
In English my name means hope. In Spanish it 
means too many letters. It means sadness, it 
means waiting. It is like the number nine. A 
muddy color. It is the Mexican records my father 
plays on Sunday mornings when he is shaving, 
songs like sobbing. 
 
It was my great-grandmother's name and now it 
is mine. She was a horse woman too, born like me 
in the Chinese year of the horse--which is 
supposed to be bad luck if you're born female-but 
I think this is a Chinese lie because the Chinese, 
like the Mexicans, don't like their women strong. 
 
 
 





Career Readiness 
and the 
Instructional 
Shifts  
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             Editor, The Change Agent   
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Everyday Toxins 

Remembering 9-11 

The Change Agent 

Technology 

Good Jobs, Not Just Any 

Jobs! 





Online version of The Change Agent 

is available for Free 

to New England programs! 

Contact your state PD office to 

get the username and password. 



What are those shifts again? 

1 – Complexity: Regular practice with complex TEXT and its 
academic LANGUAGE 

 

2 – Evidence: Reading, writing, and speaking grounded in 
evidence from text, both literary and informational 

 

3 – Knowledge: Building knowledge through content-rich 
nonfiction 

 



Two content areas that The Change Agent uses 

to address those shifts: 

1 – Civics, U.S. History 

I’ll walk you through this one. 

 

 

 

2 – Career Readiness 

Then it will be your turn. 

 



1 – Civics, U.S. History 

• Deepen students’ knowledge of U.S. history 

 • Provide opportunities for 
them to step up to higher 
levels of complexity in the 
context of this key 
knowledge area. 





Available at: http://www.nelrc.org/changeagent/backissues.htm 



Available at: http://www.nelrc.org/changeagent/extras/index.htm 







2 – Career Readiness 

 



The 

“Resilience” 

issue of The 

Change Agent, 

p. 27, Issue 

#35 





The “Good Jobs” issue of The Change Agent, p. 42, Issue #36 







http://nelrc.org/changeagent/extras/ccr.html 



Write for The Change Agent 

• “Call for Articles” includes engaging and relevant 
writing prompts. 

• Students can write for a national magazine. 
• Their story will be read by peers. 
• They will experience “the editorial process,” including 

revisions, etc. 
• Next “Call for Articles” will be published in February 

and will have a deadline of early May. 
 

Download Call for Articles: http://nelrc.org/changeagent/write.htm 





In Summary 
1 – Complexity: Regular practice with complex TEXT and its 
academic LANGUAGE 

 2 – Evidence: Reading, writing, and 
speaking grounded in evidence 
from text, both literary and 
informational 
 
3 – Knowledge: Building 
knowledge through content-rich 
nonfiction 



Thank you! 

 To our presenters: Peggy McGuire, Lenore Balliro, 
and Cynthia Peters for summarizing and 
illustrating these concepts for us 

 To you for being in this conversation! 



Reminders 

 Next ELA shifts webinar is on April 1, 3:00-4:30 
(you don’t have to re-register)  

 The webinars will be recorded and archived with 
the PPTs at www.nelrc.org 

 Please respond to the short evaluation survey to 
follow and email me if you need a certificate of 
completion (anash@worlded.org) 

 


